Which types of talk?

(1) Disputation talk in which...

sThere is a lot of disagreement, and everyone just makes their own decisions.
¢ There are few attempts to pool resources, or to offer constructive criticism.
¢ There are often a lot of interactions of the 'Yes it is! - No it's not!" kind.

* The atmosphere is competitive rather than co-operative.

(2) Cumulative talk, in which...

¢ Everyone simply accepts and agrees with what other people say.

¢ Children do use talk to share knowledge, but they do so in an uncritical way.
¢ Children repeat and elaborate each other's ideas, but they don't evaluate them
carefully

(3) Exploratory talk, in which...

¢ everyone listens actively

¢ people ask questions

* people share relevant information

¢ ideas may be challenged

* reasons are given for challenges

e contributions build on what has gone before

* everyone is encouraged to contribute

¢ ideas and opinions treated with respect

¢ there is an atmosphere of trust

¢ there is a sense of shared purpose

* the group seeks agreement for joint decisions (Mercer, 2008)

Steps to inquiry

1. Choose the right pedagogical tool for the drama.
2. List open ended questions used within each drama technique.
3. lIdentify opportunities for exploratory talk.



Pedagogical Tools Type of Talk

Body scape: using bodies to create the shapes
of inanimate objects in the story.

Caption: a title for still images that can either
be literal (describing what is happening), or
thematic (describing what it is
about/represents).

Conscience alley: the children form a tunnel by
forming two lines and joining their hands. A
character in a dilemma walks down the tunnel
and the children whisper advice. You can
develop this so that one side of the tunnel
represents one point of view or choice and the
other, the opposite. Once the character reaches
the end of the tunnel, they have to make their
choice.

Forum theatre: the children (as audience and
performers) show a short play/scenario in
which a central character (protagonist)
encounters an oppression or obstacle which
s/he is unable to overcome. When the
play/scenario has been shared/performed,
members of the class can suggest alternative
options for how the protagonist could have
acted. The actors explore the results of these
choices with the audience creating a kind of
theatrical debate, a group ethos, in which
experiences and ideas are rehearsed and
shared.

Hot seating: the group interview individuals in
role to gain a better understanding of them.
You can allow children time to prepare their
questions. You can also adapt this by casting a
‘truth spell’ on the character being hot-seated
so that for one or two questions, they cannot
hide a piece of information they have not
wanted people to know.

Interview: an in-role development of hot
seating so that the questioners are also in role
— perhaps as detectives, journalists, members
of an enquiry/committee, members of public in
a public meeting, etc.




Mapping: creating a map of the
story/situation’s setting. This can be done on
sheets of paper or by labelling the room with
post-it notes and transforming the classroom
into the new environment.

Narration: storytelling in or out of role to give
information and to set the scene.

Role on the wall: a gingerbread man shape on
paper, which aids character understanding.
Children write facts they know to be true inside
the shape and questions on the outside. This
can also be developed on a large scale so that
you create a life-sized outline (perhaps by
drawing around a child on a large sheet of
paper). The class could then contribute by
writing the thoughts of the character in the top
half of the body and the feelings in the bottom
half. Around the body could be either questions
or points of view/quotes about the character
from people he/she knows.

Still image/freeze frame: a small group creates
stationary images to represent a situation,
important moment or theme. This is a good
way of getting children to think about detail,
meaning and non-verbal communication.

Tableau vivant: bringing a still image to life by
moving in slow motion. This is best done as a
repetitive action or as a transition into another
still image.

Teacher-in-role: where the teacher adopts a
role to introduce the children to a new
character and/or situation. The teacher need
not be ‘acting’ — they can speak as themselves
but with the character’s words and situation.
Costumes are not required though a signifier
(e.g. a prop) can be helpful.

Thought track: during a still image exercise, the
teacher taps children on the shoulder and asks
them to speak the thoughts of the character
they are currently representing.

Writing in role: diary entries, letters, notes,
etc., written as another person.




